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Summary  
Dutch 
Door de Covid-19 crisis gaan hoger onderwijs instellingen in versneld tempo over naar 
(grotendeels) digitaal onderwijs. Alhoewel personen altijd aanwezig zijn in digitale leeromgevingen, 
is het onderwijs toch in hoge mate onpersoonlijker (disembodied) geworden, en is er minder plaats 
in het curriculum voor manieren van kenniscultivatie anders dan cognitie. In dit voorstel focussen 
we op de implicaties die dit heeft voor 'sensory knowledge' en leren in het algemeen. Sensory skills 
zijn essentieel voor veel disciplines en de meeste onderzoekers en professionals worden opgeleid 
om vooral waarneming experts te worden. Kern van hun opleiding is het aanscherpen van de 
zintuigen.  
 
We bieden een innovatief programma dat zich richt op het herpositioneren en herbevestigen van 
het belang van sensory skills in tertiair onderwijs en de beroepspraktijk. We zullen een ambitieuze, 
pedagogische methodologie voor het hoger onderwijs ontwikkelen, genaamd 'senses-based 
learning'. In dit project staan de volgende onderzoeksvragen centraal: 
  
1. Hoe worden sensory skills momenteel beschouwd, onderwezen en geëvalueerd binnen de 
verschillende disciplines op universiteiten? 
2. Welke nieuwe kennis wordt gegenereerd door samenbrengen van verschillende leerdomeinen en 
het onderzoeken van snijvlakken en crossovers van sensorisch leren? 
3. Hoe kunnen studenten hun sensory skills verbeteren en toepassen in hun toekomstige 
werkomgeving? 
 
We vormen een interfacultair team om ons bestaande kernteam. Dit team gaat lesmateriaal 
ontwikkelen voor verschillende faculteiten dat curricula kan complementeren door integreren en 
expliciet trainen en evalueren van senses. We zien 'senses-based learning' als een 
langetermijnvisie essentieel voor het meer en meer digitaal wordende tertiair onderwijs in de 
toekomst. 
 
English 
As the Covid-19 crisis unfolds, higher education institutions have been catapulted into (partially) 
digital teaching. While bodies are always present in digital learning spaces, education has 
nonetheless become largely disembodied, with less curriculum space dedicated to cultivating ways 
of knowing that extend beyond cognition. In this proposal we focus on the implications this has for 
sensory knowledge and for learning more generally. Sensory skills are essential to many fields of 
practice and most researchers and professionals are being trained to become, before all, expert 
observers. Core to their education is a sharpening of their senses.  
 
We offer an innovative program that aims to re-balance and reassert the importance of sensory 
skills in tertiary education and in professional practice. We will develop an ambitious pedagogical 
methodology for higher education called 'senses-based learning'. Central to this project are the 
following research questions: 
 
1- How are sensorial skills thought of and currently taught and evaluated across various 
domains in universities?  
 
2- What new knowledge is generated by bringing domains of learning together, and examining 
the intersections and crossovers of sensorial learning?  
 
3- How can students improve their sensory skills and apply them in their future practice? 
 
We will build an interfaculty team around our core existing team. This team will develop a range of 
learning material across faculties that can complement current curricula by integrating and 
explicitly training and evaluating the students’ senses. We see 'senses-based learning' as a long-
term vision for tertiary education, which will become essential as learning turns increasingly digital. 
 
Word count summary: 247 and 250 respectively 
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Description of project 
 
Project proposal 
	
Formulation	of	the	problem	
 
As the Covid-19 crisis unfolds, higher education institutions all over the world have been catapulted 
into digital or partially digital teaching whether they intended this or not. While there are some 
clear benefits to digital education such as accessibility, flexibility, personalization of learning, 
expansion in time and space and learning reinforcement, it is becoming more and more evident 
that some things are also lost (Henderson et al. 2017; Verstegen et al. 2016; Brower et al. 2013; 
Livingstone 2012). While bodies are always present in digital learning spaces (Sinclair 2018), 
tertiary education has nonetheless become largely disembodied. Less and less curriculum space is 
dedicated to cultivating ways of knowing that extend beyond cognition such as senses training. In 
this proposal we focus on the implications this move to the digital has for sensory knowledge in 
higher education institutions. We aim to offer a unique and innovative program that focuses on re-
balancing and reasserting the importance of sensory skills in contemporary education and in a 
range of professional practices. We want to develop an ambitious pedagogical methodology that we 
call 'senses-based learning'.  
 
Sensory skills are essential to many fields of practice. From Medicine to Museum studies, from 
Physical Computing to Chemistry, from Botany to Archaeology (to name just a few) most 
researchers and professionals are being trained to become, before all, expert observers. It is this 
capacity to detect symptoms, to evaluate the impact of light and smell on museum visitors or to 
distinguish between two textures of similarly shaped leaves that is essential to their training. The 
education of these experts involves attuning and developing their skills of observation. Core to this 
is a sharpening of their senses. At best, these skills are taken for granted and not specifically 
catered for or evaluated in physical classes. It is the assumption that students will ‘pick it up’ as 
they go to class, attend labs or workshops, make site visits or do internships. At worst, students 
learn in their studies to distrust their senses and follow protocol and so-called hard skilled science. 
In the case of digital learning, these skills are further side-lined and, when present at all, focus on 
vision, and occasionally listening, rather than multiple (and connected) senses.  
 
With this proposal we aim to give these essential sensory knowledge and skills space and visibility 
in tertiary education. The ambitious pedagogical methodology we want to develop, 'senses-based 
learning', aims to integrate learning units specifically training (and evaluating) sensory skills in 
existing physical, digital or hybrid teaching programmes across faculties. 
 
In these fast-paced and ever changing times it seems necessary to reassert the importance of 
sensory skills in contemporary education and in a range of professional practices and ensure such 
skills are not lost. We claim there was, even before the current public health crisis, a broader need 
for education to acknowledge the crucial importance of senses education. 
 
Global state of the arts  
A large body of educational literature acknowledges the importance of the senses in the learning 
process or sees these non-cognitive skills as part of a holistic approach to learning. It is well known 
that senses help learners build connections between various bodies of knowledge and memorize 
better (Craik & Lockhart 1972), reinforce learning through sensorial preferences and 
contextualization (Gardner 1985; Petty 2004). Similarly the importance senses and perception in 
society and its impact on the socio-cultural codes has been explored in books like Ways of Sensing: 
Understanding the Senses In Society (Howes & Classen 2014) or The Perception of the 
Environment: Essays on Livelihood, Dwelling and Skill (Ingold 2000).  
 
Defending a constructivist approach to education, Piaget asserts that the acquisition of 
knowledge and the process of meaning making are generated by the interaction between 
experiences and ideas in the mind of the learner (Piaget, 1929). Similarly Dewey (1899) 
highlighted the importance of learning through experience. In philosophical and experimental 
psychology sensorial experience is acknowledged as key to a constructivist approach to learning. 
Building on Dewey and Piaget’s work, Kolb (1984) asserted the importance of active 
experimentation and concrete experience in his experiential learning cycle. While Hein (1998) 
applied experiential learning to museum learning, for tertiary education approaches such as 
problem-based learning and project-based learning were developed to attempt to integrate 
experience in learning. Embodied education (or somatic learning), learning that involves a 
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variety of senses has long been recognized as valuable to the learning process (Matthews, 1998). 
Matthews (1998) considered that embodied education could offer a holistic form of education and 
acknowledged the neglect the senses suffered from in current educational structures.  
 
While experience and embodied ways of knowing are seen as broadly beneficial to tertiary 
education and adult learners in general, multi-sensory learning is still currently mostly used in 
educational institutions for young learners (Højlund 2018; Terrio 2000; Thyssen 2019; Thyssen & 
Grosvenor 2019; Classen 1999). The importance of multi-sensory learning and its benefits and 
impact have been well studied over the years (Gardner & Hatch 1989; Shams & Seitz 2008), 
however the implications of this knowledge and its application to tertiary education programmes is 
still rather marginal.  
 
The closest that comes to this are perhaps the current experiments in object-based learning that 
are attempting to reassert the value of senses (and touch in particular) in tertiary education 
(Chatterjee & Hannan, 2016). A dedicated research group from University College London lead by 
Chatterjee has developed a programme of research dedicated to object-based learning (OBL). 
While there are some similarities, our project focuses on the learner (and all her interconnected 
senses) rather than on object and touch. Similarly the project by Imka Buurke, ‘Curious Hands: 
Moving Making to the Core of Education’, while bearing some similarities, focuses on primary and 
secondary education. Our project comes as a complement to these initiatives. It also complements 
other initiatives in education using different terms (e.g. play-based learning or hands-on learning) 
that attempt to bring students to new kinds of understanding and awareness through physical 
engagements.  
	
This proposal is not put forward as contradictory to current digital teaching developments but as 
a counterpart to online education. The recent shift simply makes us (as teachers) experience more 
sharply and with more urgency the issues related to the neglected senses. Furthermore, recent 
research such as Sinclair (2018) outlines the potential for the integration of multisensory learning 
and assessment in online higher education.  
 
What we propose 
Building on existing educational research, on identified needs in the tertiary educational system, on 
our own expertise in sensory education (Harris 2020; Sitzia 2018) and a range of professional 
practices, we propose with ‘senses-based learning’ an approach that will help integrating senses 
education firmly in the curriculum across faculties. The interdisciplinary learning units will 
acknowledge the importance of sensorial skills, make visible the learning of such skills in the 
curriculum and ensure such skills are evaluated in creative and appropriate ways in our 
increasingly disembodied forms of teaching.  
 
Maastricht University (UM) is the ideal environment to kick start this this research as UM is known 
for its experimental approach to learning and for being one of the pioneers of Problem-based 
learning (PBL). Our proposed teaching innovation also links to the strategic plan and educational 
vision of education of UM. Indeed UM has for a few years been exploring Problem-based learning 
2.0 as well as project-based learning and digital education. ‘Senses-based learning’ comes as a 
complement to these explorations and firmly links to the 4 pillars of PBL: 

 • Learning as a self-directed process: students will be encouraged to play an active role in 
the content of the new courses/learning units and direct their sensorial learning process.  

 • Learning as a collaborative process: in senses-based learning students will be working 
towards a common goal, promoted in group assignments that will put forward and rely on 
the diversity of their perception and observational skills. 

 • Learning as a contextual process: we believe in learning in meaningful contexts. ‘Senses-
based learning’ will strive to guide students to explore their senses in real-life contexts (or 
as real-life as possible). We also will work with sensorial experts from a variety of fields 
that will help insure contextualization is maintained.  

 • Learning as a constructive process: the elaboration process is emphasized through the 
integration of senses in the construction of knowledge by the students. A specific emphasis 
on the formulation of the sensorial will allow student to consciously and gradually construct 
their sensorial skills as well as their capacity to analyze the impact of the sensorial on their 
experience.  
 

We see this program of 'senses-based learning' as a long-term vision for Maastricht University, and 
a pioneering and innovative approach to learning which will become more essential as learning 
turns digital. Such interdisciplinary investigation and course material development as the one we 
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propose can lead to an improvement in the quality of education and a shift towards the 
acknowledgment of the importance of senses in tertiary learning and in the professional 
preparation of students.  
 
For this project the university will work closely with Marres, House for Contemporary Culture. 
Marres is an internationally known presentation institute that has a focus on art, senses and 
science. Marres creates regularly immersive exhibitions where visitors become part of the artwork. 
For Marres, the art world provides an experimental framework through which new ideas and 
connections are initiated. For this reason, Marres started a lecture series called ‘Training the 
Senses’ where experts of different professions are asked to find a common language regarding the 
use of senses in their field. Building on this expertise and Marres’ existing network will fast track 
the start of the project and enable us to progress rapidly. 
 
 
Innovation	and	objected	results	
 
Senses-based learning – a preliminary definition 
Senses-based learning aims to re-balance and reassert the importance of sensory skills in tertiary 
education and in professional practice. It does so through interventions in the existing curriculum. 
The interventions can take the shape of specifically designed learning units (courses, electives or 
part of courses), learning resources (physical or digital presented in the Sensory Learning Lab 
described below), activities, specifically designed internships, etc.  
 
The first step in this project will be to investigate the local state of the art of senses education. 
We will examine how sensorial skills are thought of and currently taught across various domains at 
our university and with the public, at Marres. The second step will focus on interdisciplinarity as 
we will scrutinize what new insights (and challenges) arise from bringing domains of learning 
together, and examine the intersections and crossovers of sensorial learning. The third step will 
focus on design, implementation and evaluation as we work on developing educational 
interventions in the curriculum experimenting on how can students improve their sensory skills and 
apply them in their future practice. 
 
Potential Learning Outcomes:  
Learning outcomes will be refined as the learning units are developed. But generally expected 
learning outcomes would be: 
 

 1. an improvement of students’ sensory skills and of their awareness of the necessity of 
such skills.  

 
 2. The transferability of these skills beyond the classroom and into their future practice 

would also be expected. Furthermore the interdisciplinary nature (and teaching) of 
sensory skills would reinforce the potential for transferability.  

 
 3. As the students develop these skills an emphasis will be put on their ability to 

communicate and reflect critically on their sensory experiences.  
 

 4. We also expect as a learning goal that the students develop an ability to slow down and 
make better decisions. Indeed the attention given to senses education aims to prevent 
learners from making reflex decisions and instead analyze, deconstruct and slow down 
their thought process. The ultimate aim is to avoid inattentional blindness (often 
exemplified in the ‘gorilla experiment’) and to help student develop an attentional 
awareness: instead of being moved we aim that they move by and for themselves.  

 
Example of specific products: 
The project will aim to create learning material at various levels. Pilot programmes of specific 
courses dedicated to the senses will be developed. The possibility of (shared) interdisciplinary 
electives that focus on specific senses across disciplines will be explored. The core of the work will 
focus on the development of micro activities and learning material that can be easily integrated in 
existing courses and curriculum. These will be made freely available in the Sensory Learning Lab. 
Part physical maker space, part digital toolbox, the Sensory Learning Lab will allow for the 
findings of the project to be tinkered with by local educators and students, as well as disseminated 
beyond the university through an online site, webinars, symposia and other resources. In many 
ways following on from Maastricht’s pioneering Skillslab approach to learning (one which has now 
been disseminated globally), which encourages hands-on learning and experimentation with 
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objects for medical students, this lab will house and propose practical (physical) tools to help 
teaching sensorial skills. It will also be a hub for facilitating teachers of all level to playfully adapt 
and develop new pedagogical strategies to implement senses-based learning in their classrooms. 
Another product of this project is the Sensory Network, that will help extend and foster new 
partnership collaboration within the university, across various professional fields and with sensory 
experts in the local region. This builds upon the extensive local network that Marres has already 
established through the ‘Training the Senses’ lecture series and other exhibitions and events. 
These new partnerships will enhance sensory education and anchor sensory learning in real-life 
contexts.  
Building on the sensory network, specific sensory internships will be developed that will focus on 
real-life observation/application.  
 
Added value:  
For students the added value of such a project is first the recognition and validation of their 
sensorial skills. A diversity of students will be served by such a focus, taking into account each 
individual’s student’s ability. Sensorial skills are highly transferable and the anchoring of sensory 
teaching into real-life situation will increase students’ employability. 
 
For the professional field, this enhancement of tertiary education through senses-based learning 
means graduates will integrate better into existing working teams as they will be ‘expert observers’ 
as soon as they arrive. They will also have an increased knowledge of the importance of their 
senses in their work and be able to communicate better around senses.  
 
For educational institutions (tertiary and otherwise) this project will offer a more holistic form of 
education. The material made available in the Sensory Learning Lab will allow academic practice, 
research and teaching to evolve towards a more inclusive and locally designed form of 
multisensory education. 
 
 
 
Project plan 
Overview	of	the	project	plan	
 
 
Timeline of the plan: 
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Project activities: 
 
Phase 0 – Research on the impact of senses on learning in general (memorization, 
contextualization & networking, attention, retrieval of information, etc.) 
We propose to first investigate the impact of the senses on learning in general. A large literature 
review in the fields of educational science, learning in alternative spaces (museums and otherwise), 
psychology, anthropology etc. will help us kick-start our work and create an academic framework 
for our reflection and development.  
 
The output of this phase will be an extensive bibliography that will be made available in the 
Sensory Learning Lab (in its digital or physical form, for teachers use). We will also write an 
extensive introduction/manifesto on ‘why senses-based learning?’ that we will use as a ground for 
our research and share widely.  
 
Phase 1 - Mapping of senses learning in faculties at UM and in Marres  
We will survey a selection of curricula – certainly from Museum Studies and Medicine, our two 
fields of focus, as well as a selection from other scientific and artistic disciplines at UM – for 
broader context, with a focus on courses which have been identified by us and others in our 
network as dealing with sensory expertise. We will conduct an overview of the Marres ‘Training the 
Senses’ program and activities. We will document a standardised set of details about each of these 
curricula (e.g. learning objectives, modes of assessment, readings, pedagogical approach). We will 
supplement this survey with interviews with curricula designers, teachers and students as well as 
with Marres’ ‘Training the Senses’ participants through focus groups. Our questions will focus on 
the design and the effects of the courses on sensory training.  
 
The output of this phase will be a collection of information and hopefully rationale behind these 
educational practices. We also will have a first mapping of sensory education impact on students 
and the focus group through open and close-ended questions in the interviews. This phase will help 
us answer our first research question: How are sensorial skills thought of and currently taught 
across various domains at our university and with the local public, at Marres? 
 
Phase 2- Stock taking of the needs of the fields 
Building on the interviews of Phase 1, we will supplement this research material with interviews 
from local (Maastricht-based) sensory experts and practitioners in the various fields (e.g. curators, 
doctors, choreographers) as well as complementary interviews and think tank with students. With 
this series of interviews, we aim to establish the needs and wants from various stakeholders in 
sensory skills training. Some of these interviews will be audio or visually recorded and made 
available in the Sensory Learning Lab at a later stage. 
 
Phase 3- Design of the proof of concept elective 
We will then design a proof of concept elective which brings together medical students and 
museum studies students in a designated sensory training program where shared skills of 
observation are foregrounded. We aim to have this elective included in the current curricula of 
electives for these students. Many activities will take place onsite (or virtually) at Marres as our key 
collaborator. 
	
Phase 4 - Build interdisciplinary team 
In Phase 4 we aim to investigate the additional insights of bringing domains of learning together, 
and examine the intersections and crossovers of sensorial learning, that is, what can be learned 
from other disciplines and fields of practice. By building an interdisciplinary team across faculties 
we will gain a more global view of senses-based learning in the university. The output of this phase 
will be a team of scholars ready to evaluate the success of the proof of concept, to help expand it 
to curricula across the university, to contribute to the creation of the Sensory Learning Lab and to 
design educational material specifically tailored to the needs of their graduates. 
	
Phase 5 - Developing extended sensory network  
Building on Phase 4 the interdisciplinary team will build a sensory network composed of local and 
international experts, academics and professionals that will be consulted throughout the rest of the 
process. The sensory network will have a discussion and sharing platform in the Sensory Learning 
Lab. 
 
Phase 6 - Running of proof of concept elective / evaluation 
In Phase 6 we will be running the proof of concept elective and have an in-depth qualitative 
evaluation of the proof of concept elective from all stakeholders’ perspectives (teachers and tutors, 
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experts from the sensory network and students that participated in the course). We will develop an 
evaluation tool that we believe is sensitive to the learning goals, and which may serve as a 
blueprint for more creative and open forms of evaluation for sensory-based learning.  
 
For this phase a ‘lessons learnt’ document will be produced to share the findings of this 
experiment, the evaluation tools and map the work of learning units’ development. It will be made 
available in the Sensory Learning Lab in Phase 7.  
 
Phase 7 - Development of the Sensory Learning Lab  
Part maker space, part digital tool/box, the Sensory Learning Lab will be developed in this phase to 
give tangibility to the sensory network and to share the findings of proof-of-concept elective. The 
Lab will abide to the FAIR principles fundamental to UM science, by making its educational material 
and its findings open access. This Lab will be developed in collaboration with Marres and will aim to 
foster experimentation by teachers at all level. Dissemination will be ensured by showcase sessions 
of the lab (online and physically) and a presentation of the partial result of the research and of the 
Lab at an educational conference.  
 
The lab will have five core points of focus: 1) materials with which to tinker new learning methods 
with a focus on the senses, 2) a hub for research on sensory education, 3) a place to experiment 
with novel forms of evaluation 4) a site to gather best practice resources and a brain-storm 
platform and 5) a library of ready to use designed material to apply sense-based learning in class.  
 
Phase 8 - Design and development of ‘senses-based learning’ units of various sizes. 
The various sizes of units will insure better integration in the curriculum of various Faculties. For 
example specifically designed internships with sensory experts – e.g. doctors, museum 
professionals, artists, biologists, anthropologists and other fields – will be designed so that 
students can engage in hands-on practices of observation, using our extensive networks. ‘Senses 
training’ courses, workshop session and an activity menu will be created for various faculties, 
ensuring that educators can chose from this in a way that easily matches their intended learning 
goals. As much as possible, we will try to facilitate collaborations between faculties in order to 
maintain an interdisciplinary perspective. In this phase we will focus on how students can improve 
their sensory skills and apply them in their future practice. The activities will be tested on an 
interfaculty ‘test-students’ group. 
 
The output of this phase will be an activity menu presented in the form of a diagramme/toolkit 
where each activity will be paired with specific learning outcomes. This will be made available in 
and through the Senses Learning Lab.  
 
Phase 9 - Evaluation, application, integration and dissemination 
A qualitative evaluation of the impact of the activities on the ‘test students’ group and an extensive 
analysis of the proof-of-concept elective results will be made on specific criteria such as 
communication around the senses, and job preparedness.  
We will then charge our interdisciplinary team members to become senses-ambassador and help 
teachers in their respective faculties to apply and integrate senses-based learning units into the 
curriculums.  
 
Based on this work, the junior researcher (under the supervision of senior researchers) will 
produce an analytic academic paper to analyze and put in context our results. This will contribute 
to dissemination of senses-based learning and insure that a young generation of researchers are 
involved in the educational research. 
 
The dissemination of the project will be made essentially through the activities and repository 
available in the Sensory Learning Lab. We will also communicate our findings with a paper 
presented at an international educational conference as well as with a ‘how to’ webinar. At the end 
of the project the researchers will publish an open-source co-authored academic article reflecting 
on the process of implementing senses-based learning.  
	
	
Evaluation	and	risk	analysis	
 
Evaluation plan 
As Wellington notes there are ‘inherent difficulties in evaluating the effect of any learning 
intervention and attributing cause-effect relationships in education. These difficulties are here to 
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stay.’ (Wellington 2004 p.33) However as mentioned in the project phase description we will 
proceed with a detailed measuring evaluation plan. 
 
Phase 0-2 will allow us, through desk research and interviews with various stakeholders, to 
establish criteria and clear goals for quality senses-based education. These criteria and goals will 
then be used as a starting point to develop the evaluation of the proof-of-concept elective. These 
criteria will be extensively discussed, completed and refined with the interdisciplinary team and the 
sensorial network established in Phases 4-5.  
 
In Phase 6 an in-depth qualitative evaluation of the elective, according to the criteria established 
will be made from all stakeholders’ point of view: teachers and tutors, experts from the sensory 
network and students who participated in the course. For this phase a ‘lessons learnt’ document 
will be produced to share the findings of this experiment and map the work of learning units’ 
development. It will be made available in the Sensory Learning Lab in Phase 7. 
   
In Phase 8 the activities will be tested on an interfaculty ‘test-students’ group. We will organize 
pre-post test designs to find out precisely the impact of each activity. The ‘test students’ group will 
also be interviewed and a qualitative analysis of the data will be done in Phase 9 by the junior 
researcher.  
 
At the end of the project, we will gather alumni data to send them a questionnaire to follow up the 
project’s impact, 6 months after graduation, while they are in employment. 
 
 
Concise Risk Analysis 
 
Phase Risk description Mitigation of risk plan 
Risk 1 
Phase 1- 
5 

We struggle to get collaborators on 
board. 

The partnership with Marres insures us a 
starting point of diverse collaborators. 
We will also mitigate this risk by using our 
extensive network in the university and our 
experience in teaching in other Faculties, as 
well as key gatekeepers in curricula design at 
the medical and arts faculties. 

Risk 2 
Phase 7  

Setting up the Sensory Learning Lab 
is logistically difficult. 

We plan to mitigate this likely risk by building 
on the existing knowledge and experience at 
the university of building up experimental 
laboratories, such as the Skills Lab. In the 
current global health crisis context, we are 
also planning for an initially mostly online 
presence in case the physical constraints 
remain.  

Risk 3 
Phase 8-
9 

That we don’t find any conclusive 
results from the programme. 

We believe that even if the programme doesn’t 
arrive to conclusive results, which is a risk 
common to many innovative pedagogical 
practices, that these findings will be important 
results for helping understand educational 
processes. This project can also only be a 
starting point, we hope it will foster and 
contribute to further new pedagogical 
initiatives. 
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Composition	of	the	project	team	
 

Name Organisation Function Role in this project 

Sitzia Emilie Maastricht 
University 

Professor/Associate 
professor Cultural 
Education 

Leader of the overall project, researcher for 
phase 0-2, co-designer phase 3, leader 
phase 4, test teacher phase 6, co-developer 
phase 7-8, researcher phase 9. 

Harris Anna Maastricht 
University 

Associate professor Researcher for phase 0-2, co-designer 
phase 3, co-leader phase 5, test teacher 
phase 6, co-developer phase 7-8, 
researcher phase 9. 

Van Lieshout 
Ilse 

Marres Head of Art 
department  

Researcher for phase 0-2, co-designer 
phase 3, co-leader phase 5, test teacher 
phase 6, co-developer phase 7-8, student 
leader phase 9. 

Joost 
Dijkstra 

Maastricht 
University 

Head of Educational 
Development and 
Policy 

Consultation and guidance throughout the 
project. His expertise on programme design 
and assessment as well as policy 
development will be an essential support to 
the project.  

To be hired UM junior researcher Junior researcher for phase 0-2, consultant 
phase 3, helper phase 5, researcher phase 
9. 

To be 
nominated 

UM Senior/Associate 
professor 

Representant/ambassador Faculty FHML 
Join at phase 4, contributes to phase 5 and 
evaluation of phase 6, co-developer phase 
7-8, ambassador phase 9. 

To be 
nominated 

UM Senior/Associate 
professor 

Representant/ambassador Faculty FPN 
Join at phase 4, contributes to phase 5 and 
evaluation of phase 6, co-developer phase 
7-8, ambassador phase 9. 

To be 
nominated 

UM Senior/Associate 
professor 

Representant/ambassador Faculty Law 
Join at phase 4, contributes to phase 5 and 
evaluation of phase 6, co-developer phase 
7-8, ambassador phase 9. 

To be 
nominated 

UM Senior/Associate 
professor 

Representant/ambassador Faculty SBE 
Join at phase 4, contributes to phase 5 and 
evaluation of phase 6, co-developer phase 
7-8, ambassador phase 9. 

To be 
nominated 

UM Senior/Associate 
professor 

Representant/ambassador Faculty UCM 
Join at phase 4, contributes to phase 5 and 
evaluation of phase 6, co-developer phase 
7-8, ambassador phase 9. 

10 Students  UM students Thinktank phase 1 and 3, test group phase 
8, designer of activities phase 9. 
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Plan	for	dissemination	
 
During the process we will present the ongoing developments of the project internally in an Edlab 
teach-meet session (sessions where educational innovations are shared and disseminated withing 
the university) as well as at the FASoS education day (a day in the Faculty where Emilie and Anna 
are based, that showcases educational innovations).  
 
As the research develops the findings will mostly be shared through the Sensory Learning Lab 
(physically and online). For example the audio/video interview of sensorial experts from Phase 2 
will be made available there. So will the lessons learnt from Phase 6 and the learning material 
developed in Phase 8, all open-access. The open-access diagramme/toolkit where each activity will 
be paired with specific learning outcomes will be core to the usability of the findings in the teaching 
community at large. These open-access materials will be made accessible in open-access 
educational repositories, something which we will be in communication with the university library 
closely about, building on their expertise in this area. 
 
The results will be disseminated in Phase 9 within the university through the Faculty ambassadors. 
They will also be shared with the academic community through open source academic articles in 
leading education journals. Internationally the findings will be presented at an international 
educational conference.  
 
Finally a ‘Training the Senses’ session will be organized at Marres by the ‘test group’ students 
themselves. This will allow the students to take full ownership of the project and stimulate new 
ideas for the future of senses-based learning.  
 
Word count complete project description: 4775  
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Budget 
Use the .xls-format (can be downloaded via ISAAC) to provide an overview and explanation of the 
budget. Upload the budget separately via ISAAC. Make sure that the amount filled in on page 1 
matches that of the budget in the format. If you declare co-financing, add a letter of guarantee at 
the end of this application form. 
About the applicant and the project team 
Teaching experience 
Please describe the relevant teaching experience of the applicant and the project members. 
Relevant teaching experience includes all activities related to teaching and learning at higher 
education institutions, such as teaching students, curriculum development, pedagogical research in 
higher education, and the development of university educational policy/strategy. Give for the entire 
project team a maximum of 15 examples. Use for every individual example a separate row. 
 

Name  Description of teaching experience Period 

Emilie Sitzia Tertiary education teacher, course coordinator, designer 
(art history, literature and museum studies) in Finland, 
New Zealand and the Netherlands. 

2001-…. 

Name Digital education steering group: member of a group 
promoting the use of video and web-based tools in 
teaching in the faculty. 

2014-19 

Name Edlab: Problem & Research-Based Learning research 
group. Co-editor of the handbook. 

2014-16 

Name Director of the Master Arts and Heritage (coordination 
and redesign of the programme linking hands-on 
professional skill and academic framework more firmly) 

2016-19 

Anna Harris Observing and representing: History of the senses, BA 
AC/CW, FASoS (tutor and lecturer) 

2014-19 

Name Observing and documenting: A short course exploring 
the intersections between artistic research and 
ethnographic methodologies, Faculty of Arts, Hogeschool 
Zuyd (coordinator and teacher) 

2015-17 

 Visual Methods, Department of health and care sciences, 
Faculty of health Sciences, UiT The Arctic University of 
Norway, Tromsø (coordinator and teacher) 

2016 
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 PI of research project funded by ERC on sensory training 
in medical education, Making Clinical Sense 

2016-…. 

 A Sensory Education, published by Routledge 2020 

 Ilse van Lieshout head of art education department Marres 2018 - …. 

 Internship guidance University students 2020 

 Coaching students in a premium program (students of 
diverse faculties receive a practical research project for 
the senses) 

2018 - …. 

Name Guest lectures and workshop in arts and culture for 
Higher education and University students 

2013-… 

Name Museum teacher and teacher of education programs at 
diverse cultural organizations and schools 

2002-…. 

Name Designing a University module Art and Medicine (panel 
member)  

2018 

 
Professional Statement of the applicant (max. 1000 words) 
 
I have been teaching, coordinating and designing courses and programmes in a university 
environment for 20 years in 3 different countries at all levels from BA introductory courses, to 
specialized MA courses and PhD seminars. Teaching is for me a vocation and a passion. I have 
earned teaching prizes both in Finland and New Zealand. I have extensive experience in digital 
teaching, hands-on contextual teaching, problem and project based teaching and dynamic field trip 
teaching. I particularly enjoy the contact with students and finding new ways to engage them with 
their own learning. I strive for learning to be self-directed, contextual, collaborative and 
constructive.  
 
Teaching innovation and excellence are for me an essential part of my work. I have been involved 
with Edlab in several projects, also as a project co-leader on Problem & Research-Based Learning. I 
was a co-editor of the UM Handbook for PBL and Research skills (2018) that presented the result of 
this interfaculty research group and aimed to shift the practice of teaching research skills 
throughout university. I have a particular interest in multimodal learning and I have been part of 
the university library video steering committee as well as the new media in teaching group at 
FASoS. Both these groups were trying to encourage and facilitate the use of new media (and video 
in particular) in tertiary education teaching. Most recently I contributed to the emergency Covid 
teaching response by publishing a blog post on video education on the Teaching and Learning Blog 
(https://fasos-research.nl/fasos-teachingblog/2020/03/13/using-videos-in-teaching-love-teaching-
in-the-time-of-corona/)  
  
To me, leadership in education starts in the classroom and is a collective endeavor. I completed the 
‘Inspiring Educational Leadership traject’ (2014-15) focusing on a hybrid physical and digital PBL 
format. In this framework I visited other universities and interviewed spearhead-users and leaders 
in the field of education to help me build an implementation strategy.  
 
My passion for teaching innovation is enriched by my extensive research in the domain of learning 
and knowledge production in museum environments. In this context I have published on 
participation, agency of participants, meaning making and learning in the museum (Sitzia & Elffers 
2016; Sitzia 2016, Sitzia 2017, Sitzia 2018, Sitzia 2019). I am particularly interested by the impact 
of the visual arts on learners and what kind of learning happens in museum spaces. It is in this 
context that my discussions with Anna Harris about her own research and Ilse van Lieshout’s 
experiments at Marres started. A strategy to put to the fore sensorial education in learning 
emerged from our collaboration. This was reinforced by a workshop on Designing Atmospheres of 
Learning workshop (2019) that convinced me that there was an urgency and that we were not 
spending enough resources and giving enough attention to sensorial education in tertiary 
education.  
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This ongoing and sustained interest in teaching innovation is translated in an educational practice 
that always strives to improve courses and curriculum. I attended many Edlab workshops and 
events and was a key member in the re-design of courses and curriculum at BA and MA levels. I 
am known to try out innovative teaching methods to achieve this goal: from online testing, flipped 
classroom, use of video lecturing and knowledge clips to the organization of creative hands-on 
projects with societal partners. I am always on the look out for new ideas that can improve the 
learning experience of students in line with the 4 core values of PBL. My average course/tutor 
evaluations over the last 3 years stands at 4.85 out of 5 at Maastricht University and at 8,7/10 at 
UvA. 
 
Teaching in universities is changing at an unprecedented pace. Pedagogical evolutions such as 
credit-granting MOOCs, the gradual shift to digital teaching and the need for versatile and creative 
graduates, mean that universities need now more than ever to reflect on their role in society. I 
strongly believe that we need to foster and cultivate spearhead users of new technology and 
creative teaching approaches such as senses-based learning. We need to give time and reward 
educators for pedagogical developments (not only content development). Innovation and teaching 
inspiration also need people from a variety of backgrounds to thrive, the diversity of the team and 
interfaculty collaboration are to me paramount.  
 
I would like to be given the means to grow in a position where I can, not only be one of the 
innovators, but also lead and foster a change in teaching culture and share my expertise and 
experience in teaching and learning innovation. I strongly believe we need to encourage risk taking 
and experimentation in teaching, develop a stronger sense of social responsibility as tertiary 
education institutions and better connect with the world by collaborating in more extensive ways 
with a range of partners. The Comenius grant and membership to the Comenius Network would be 
essential to my further development as a teaching innovator. I believe there is a need for a place 
for passionate teachers to gather and share experience and experiment, think outside the box and 
outside of existing structures. I believe joining the Comenius Network would provide me with a 
space for inspiration and a group peers eager to bring education to the fore and forward.  
 
References:	
Jansen	W.,	Sitzia	E.,	de	Jong	N.	and	Zeiss	R.	(eds.).	The	UM	Handbook	for	PBL	&	Research	Skills	
(Maastricht:Edlab,	2018)	
Sitzia,	E.	&	Elffers	A.	“Defining	Participation:	Practices	in	the	Dutch	artworld”	in	J.	Kavanagh	and	K.	McSweeney	
(eds.)	Museum	Participation:	New	Directions	for	Audience	Collaboration	(Edinburgh:Museum	Etc.,	2016),	
pp.39–67.	
Sitzia,	E.	“Narrative	Theories	and	Learning	in	Contemporary	Art	Museums:	A	Theoretical	Exploration”.	Stedelijk	
Studies	4	(2016):	pp.1–15.	
Sitzia,	E.	“The	Ignorant	Art	Museum:	Beyond	Meaning-Making”.	International	Journal	of	Lifelong	Education	37,	
no.1	(2017):	pp.73–87.	
Sitzia,	E.	“The	Many	Faces	of	Knowledge	Production	in	Art	Museums:	An	Exploration	of	Exhibition	Strategies”,	
Muséologies.	Les	cahiers	d'études	supérieures	8,	no.2	(2018):	pp.141–57.	
Sitzia,	E	.“Public	Participation	and	Agency	in	Art	Museums”	in	B.	Eriksson,	C.	Stage,	and	B.	Valtysson	(eds.),	
Cultures	of	Participation	(Routledge,	2019)	pp.185–200.		
	
Word count professional statement: 995 
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Declaration of the Executive Board regarding the tasks and budget 
management 
Space for the declaration of the Executive Board of the (coordinating) institution. The declaration may not 
exceed 250 words and should make clear that the Executive Board: 

- has the authority to decide on the range of duties and responsibilities of the applicant 
- will grant him/her and the project team the opportunity (in terms of time and support) to carry out the project 

as proposed in this application. 
- will appoint the applicant as budget manager of the material budget.	

	
Insert the declaration here. You can also add a separate declaration as an attachment tot his 

 application. Merge the PDFs to one PDF-file, with the declaration behind the application form.
 

Name 
Date 
 
See declaration at end 
of document. 

Signature 

 

 

 
Declaration and signature of the applicant 
X I hereby declare that the applicant has submitted maximum one application in the Comenius 
programme 2021 (Teaching Fellows, Senior Fellows and Leadership Fellows). 
X I hereby declare that I will not submit this proposal in any other public subsidy programme. 
X I hereby declare that the information provided in this form is correct. 
X In case this project proposal is granted, I grant my permission to forward my full name, e-mail 
address, and the title and summary of the project to the secretary of the ComeniusNetwork. 
X I grant my permission to forward my full name, e-mail address and my application to the Ministry 
of Education, Culture and Science. 
X (Optional) I grant my permission to forward my full name and e-mail address to the subsidy 
advisor/contact person of my institution. This way my institution can keep track of the number of 
submitted applications. 
 

Name  
Emilie Sitzia 
 
Date 
1 October 2020 

Signature 

 

 
 
After completing the application form, save this as a PDF-file and submit this through the online 
application system ISAAC. The closing date for submitting an application is the 8th of October 
2020 at 14:00. 
 




