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A systematic review of the literature on the

causes of early school leaving in Africa and

Asia

Michelle S. M. Momo*, Sofie J. Cabus, Kristof De Witte and
WimGroot
Department of Humanities and Sciences, Maastricht University, Maastricht,
The Netherlands

This paper systematically reviews the literature on the causes of leaving school early in Africa and

Asia. Despite the improvement in primary school enrolment in the developing countries by 2015,

the persistence of school dropout, however, renders this improvement almost insignificant. This

leads to the necessity of observing the prolonged determinants of dropping out from school amid

the current global development efforts to improve educational attainment in these countries. For

this purpose, we review 43 articles in this study. These articles are peer-reviewed publications on

the causes of early school leaving or school dropout in Africa and Asia, from the year 2001 to pre-

sent (2018). A great number of causes are found to be linked to the reason for leaving school early.

However, the most common causes for early school leaving include lack of income, parents’ educa-

tion and employment status, living in a single-parent household, being a illegitimate child, age,

region of residence and school performance. Specifically, for Asia, immigration and ethnicity are

important factors. This paper recommends that policies to prevent early school leaving require mul-

ti-perspective targeting, involving individual, school, community and family. For instance, attention

needs to be drawn to the effective trickling down of necessary school provisions and other contem-

porary societal provisions to all communities. There is also need for improved individual and family

awareness on the positive impact of education as well as the dangers of certain cultural beliefs.

Introduction

Background

Since This has caused some difficulty because of the link to particular countries.

Please check all rearranged cites and countries carefully. the launch of the Millen-

nium Development Goals (MDG), the universal primary school net enrolment ratio

has increased from 84% in 1999 to approximately 93% in 2015 (UNESCO, 2015).

This indicates a decline in out-of-school children worldwide from 100 million in
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2000 to 57 million in 2015. In developing nations, however, more than one in four

children entering primary school are likely to drop out (United Nations, 2014). As

observed by the United Nations, while children are increasingly obtaining primary

education in developing nations, a large number of students drop out of primary and

secondary education. Education is a key route to the development of a nation and it is

a very vital input in fostering economic growth (Shi et al., 2015). A high dropout rate

leaves a good number of people without adequate numeracy, literacy and cognitive

skills.

Between 1999 and 2013, there has not been a general improvement in the reduc-

tion of the rate of early school leaving. Unfortunately, in primary education the rate

was found to be higher in 2013 than in 1999, as illustrated in Figure 1 below. It

actually ranged between 32% and 41% in Africa and 21% and 28% in Asia. Pre-

cisely, Figure 1 suggests that during this period the cumulative dropout rate in Africa

was lowest in 2001 (32.8%) and highest in 2007 (40.1%). In Asia, it was lowest in

2001 (22.9%) and highest in 2005 (28.4%). The cumulative dropout rate is calcu-

lated by subtracting the survival rate from 100 at a given grade, while the survival

rate is the percentage of a cohort of pupils enrolled in the first grade of a given educa-

tional cycle in a given school year (UNESCO Institute for Statistics, 2009).

This systematic literature review aims to examine the determinants of school drop-

out in Africa and Asia, to identify why some children are more likely to drop out of

school than others, in countries where the economy is less developed. This is impor-

tant to understand the underlying constraints in improving learning outcomes and

grade advancement. Furthermore, understanding the specific factors enhancing early

school leaving will contribute to the school dropout literature by shedding light on the

problems currently pertinent to developing nations. This is critical for formulating

and evaluating public and social policies by identifying intervention targets
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Figure 1. Cumulative dropout rate to the last grade of primary education for Africa and Asia

Source: UNESCO Institute for Statistics (2017).
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concerning students, families, institutions, environments and minority or margina-

lised groups that may have been hidden to policy interventions.

Definition

‘School dropout’ or ‘early school leaving’ is a somewhat ambiguous concept as differ-

ent countries attribute leaving school early to different years or stages of schooling.

Consequently, the term is defined differently by different people (Tukundane et al.,

2015). Definitions of school dropout include: a pupil who does not complete the final

year of the educational level enrolled in (Braimah & Oduro-Ofori, 2005); leaving

school before completing a given grade in a given school year (Wegner et al., 2008);

leaving school before completing primary education, completing primary education

but not progressing to secondary grades and leaving school before completing sec-

ondary grades (Biddlecom et al., 2008); a pupil who enrols at the beginning of a

school year and leaves before the end of the school year and does not enrol elsewhere

(UNESCO Institute for Statistics, 2009); a pupil who starts education being over

aged and who is prevented from completing owing to repetition (Lewin & Little,

2011); leaving school before the legal school-leaving age with no formal primary

school qualification (Ananga, 2011); a student who is absent from school for at least

1 month, or who fails to take exams, or who is absent in the next year at the school

(Manandhar & Sthapit, 2012); leaving school before completing at least the final sec-

ondary grade (Mahlomaholo, 2012); no transition from primary or secondary school

to higher education to obtain formal work qualifications (Tukundane et al., 2015);

and a student who enrols into formal school but never completes or graduates with

his/her cohorts and never re-enrols into another school (Christian, 2015). We there-

fore acknowledge that there may be differences in the methods of calculation and

classifications of early school leavers in the different countries (Lamb & Markussen,

2011).

Theoretical framework

Early school leaving is considered as the last stage of a process of disengagement

from school which occurs over time (Finn, 1989). These young people who

leave school early are mostly from the disadvantaged background in the society

(Lamb & Markussen, 2011). The process that results in withdrawal from school

encompasses the outcome of the interactions within and between an individual

and the surrounding environment (adapted from Bronfenbrenner (1977)’s eco-

logical framework of human development). Bronfenbrenner (1977) assumed that

understanding the reasons for leaving school early is equivalent to studying

pupils’ relations to one another and to their physical environment, thus the

appellation ‘ecological’. In the school dropout setting, there are three levels of

this environment. These are family, school and the community, respectively, in

terms of their closeness to the student (Rumberger, 1995; Abuya et al., 2013).

Thus, understanding the reasons for leaving school early evolves around the pro-

found understanding of characteristics and relationships of students and their

family, school and community (Abuya et al., 2013). By implication, dropout
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factors comprise four categories (or ‘levels’), namely: the student (individual)

level, the family level, the school level and the community level. Below, each cat-

egory is discussed in more depth.

Individual characteristics

In understanding and explaining the process of dropout, the concepts of emotional,

behavioural and cognitive engagement of students are central (Wang & Fredricks,

2014). This is because they together capture thought, words and action of students

that determine their engagement in school. Additionally, the outcome of the interac-

tions of students with their environment can substantially vary with respect to their

contexts and characteristics (Bronfenbrenner, 1979). A student is emotionally

engaged if he/she has the feeling of being a member of the school, enjoys learning and

sees the success from the learning outcome as valuable in life (Finn, 1989). Beha-

vioural engagement is when a student participates in the academic activities (Fre-

dricks et al., 2004). Cognitive engagement, as defined by Pintrich and De Groot

(1990), refers to learning out of self-regulation. According to Morrison et al. (2002),

school disengagement has numerous elements including negative peer influence, dis-

obedience, truancy and consequent dropout. Newcomb et al. (2002) suggest that illi-

cit drug, alcohol and tobacco use by youths is one of the problem behaviours, and

that this has a unique and consistent relationship with dropout.

Other effects like poor school performance, no educational aspirations and exam

failure can stem from the inability to emotionally, behaviourally and cognitively

engage in school (Ream & Rumberger, 2008; Skinner & Pitzer, 2012). Many other

reasons pertaining to pupils and students have been enlisted in the literature, some of

which include over age, late school entry, gender, illness, exam failure, preference for

wage labour, grade repetition and poor nutritional status (Lloyd et al., 2000; Aloise-

Young, 2002; Brown, 2010). Girls have been found to drop out of school more than

boys (49% for boys as compared with 66% for girls) in Pakistan (Holmes, 2003). In

2010 in Pakistan, the results of Farid-ul-Hasnain and Krantz showed 51% dropout

rate for girls and 43% for boys. In Nepal, however, the study of Manandhar and Stha-

pit (2012) found 5.87% dropout rate for girls and 6.14% dropout rate for boys.

The study of Smits and Huisman (2013) found dropout rates for 15 year-olds to

be 65% for girls and 26% for boys in Yemen, 54% for girls and 43% for boys in Mor-

occo, 50% for girls and 49% for boys in Syria, 33% for girls and 23% for boys in Alge-

ria, and 22% for girls and 18% for boys in Egypt. Equally in India, Siddhu (2011)

found more girls (26%) than boys (11.5%) dropping out from school. In the context

of the developing countries, the gender effect on school continuity is significant

because there is in some areas the prevalence of certain cultural beliefs among which

is the preference for one group of children, girls in most cases, to stay at home to do

household work or get married while boys can go to school.

Family characteristics

According to Brown (2010), a greater percentage of the evidence as to why pupils

and students regardless of gender leave school early has to do with difficult economic

Early school leaving in Africa and Asia 499

© 2018 British Educational Research Association



circumstances and the inability of families to invest in the education of their children.

In other words, Diyu (2001) stated that most of the dropouts or children at risk of

dropping out in developing countries are from less well-off families. This is a main

characteristic of families of dropouts, alongside the size of the family, migration, fam-

ily crisis, lack of family support and supervision with school work, and the education

of the parents (Chernichovsky, 1985; Guryan, 2004; Thomas et al., 2004).

Parents’ education and their influence on school discontinuity are rather contextual

and different in some cases in the sense that they are dependent on the parent and

gender of the child involved (Holmes, 2003). Other relevant family characteristics are

religion and ethnicity. It is believed that in West Africa, most of the dropouts and

unenrolled children come from predominantly Islamic groups (Bah-Lalya, 2015).

Bah-Lalya (2015) asserted that this can be explained by the fact that traditional Isla-

mic education is more widespread in rural African areas as compared with urban

areas, while secular schools are distributed sparsely. Additionally, studies are done in

the Arabic or local languages in the Islamic schools but in the secular school, studies

are done in French or English. Students find it difficult to continue schooling at a

level where the language of instruction is different from their mother tongue. The

problems of religion and ethnicity in the realm of education stem from both beliefs

and language, especially in areas of concentrated minority subpopulations (Lu et al.,

2016).

School characteristics

Some studies highlight school characteristics like school size and school quality,

meanwhile others point at the experiences of students in school (Fortin et al., 2013).

In terms of school size, children were found to drop out more in large schools than in

small schools (Werblow & Duesbery, 2009). Quality-wise, students stay longer in

high-quality schools than in low-quality schools (Hanushek et al., 2008). As sug-

gested in Fortin et al. (2013), the climate of the classroom under which students

study and the quality of the relationship they maintain with their teachers and peers

are vital for their perseverance and achievement. It also plays an important role in

their well-being emotionally and socially (Fredriksen & Rhodes, 2004).

Therefore, conflicts and negative attitudes of teachers and peers, lack of classroom

cooperation and order, and limited academic support are some of the trajectories

linked to early school leaving (Dorman et al., 1997; Anderson et al., 2004). Apart

from the relationship with teachers, teacher absenteeism is another way to demotivate

students and develop a negative perception towards the academic environment

(Diyu, 2001). Another school characteristic detrimental to school completion is the

distance to school (Abuya et al., 2013). Lloyd, Mete and Sathar (2005) found that

with the problem of distance, students waste much time commuting to school and

therefore become exhausted.

Community characteristics

Rural areas are said to harbour more dropouts and unschooled children than urban

areas because poverty and hardship are more prevalent in those areas, coupled with
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longer distances to school (Bah-Lalya, 2015). Other characteristics include the

level of community development and the distance to local economic activities and

urban centres (Abuya et al., 2013). Tansel (2002) stated that school dropout is

also influenced by the predominant activity carried out in a community. That is, in

areas with industrial activities parents tend to educate their children to higher

levels than where agriculture is predominant. Communities having low social secu-

rity experience high dropout rates (Levy, 1971). Similar to insecurity, Staff and

Kreager (2008) added that communities with high rates of anti-social behaviour

and violence are prone to high dropout rates. There is also the claim that commu-

nities that provide employment opportunities help to increase the school incomple-

tion rate (Tansel, 2002). The kind of school in the community plays a role in

keeping children in school (Rumberger, 1995), for instance, attending a religious

school compared with attending a public school. The findings of Rumberger

(1995) showed that this was possible with non-Catholic religious schools because

there, the students have more transfer alternatives. Rumberger (1995) also men-

tions the effect on school completion of the relationship maintained by students

with their peers.

Generally, dropout causes can be pull, push, or falling out factors as described

by Doll, Eslami and Walters (2013). Pull factors pull students to the point of leav-

ing school, usually in the form of needs and wants external to the school. Push fac-

tors are internal to the school, which push students away, and falling out factors

neither arise from being pushed out nor owing to wants or needs (Doll et al.,

2013). For the purpose of discussion in this article, barriers to school discontinuity

(school dropout causes) will be identified through the wide range of reasons why

students leave school early, from differentiable categories. This is to provide a plat-

form for identifying appropriate intervention strategies against factors that could be

altered.

Method

Information sources and eligibility criteria

Five electronic databases (ERIC, PsycINFO, EconLit, SocINDEX and Google

Scholar) are searched. The search is limited to peer-reviewed publications from 2001

to 2016 to access the most recent articles at the time of writing (2018). It is also lim-

ited to work done on African and Asian countries for primary and secondary levels of

education. The keywords used during the search include: ‘school dropout’, ‘early

school leaving’, ‘determinants of school dropout’ and ‘determinants of school attain-

ment’. The initial search of ERIC, limiting the search to ‘foreign’ articles so as to

eliminate articles written about early school leaving in the USA, yielded 598 articles.

Filtering through to identify non-English articles and those that were not done on

Africa and Asia, as well as not focused on why students leave school early led to the

exclusion of 572 articles. Twenty-six papers were thus considered. We acknowledge

that the elimination of non-English articles may lead to the omission of key reports

which could have influenced the conclusions drawn.
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From PsycINFO, EconLit and SocINDEX, the initial search of the English aca-

demic journals yielded a total of 1906 articles. Of these, 25 papers were retained after

screening for Africa and Asia nations and causes of leaving school. Screening for jour-

nal duplication resulted in six papers eligible for consideration. Google Scholar pro-

vided 1409 search results, which were reduced to 35 after initial screening for criteria,

and a total of 11 articles retained after duplicates were removed. This gave a final

amount of 43 articles for the study, as indicated in Figure 2 that follows;

The data types and analyses included in the review

The data used in the quantitative and mixed studies include retrospective, two-wave

prospective and longitudinal data. These were obtained from school documents,

national and international organisations, questionnaires, focus-group discussion and

interviews. The studies with retrospective data applied logistic regression, descriptive

statistics, analysis of variance, or linear regression. Two-wave prospective data stud-

ies mostly applied a logistic model or probit model. The longitudinal studies used

logistic regression and survival analysis methods such as the discrete-time logit

model and the Cox regression model. Narratives of participants’ responses were used

to analyse the data in the qualitative studies. The qualitative studies on the one hand,

are important in this work as they enable research to get more in-depth information

on the needs, desires, problems and circumstances of the subjects. The quantitative

data on the other hand, enable access to a greater sample size and thus get access to

as much general, though not in-depth, issues as compared with the qualitative data.

The causes of early school leaving are similar in the various types of studies and

the effects relate to Asian and African countries similarly. Section 4 summarises the

results derived from the review.

Total Articles

(n=3913)

Final articles
reviewed

(n=43)

Articles not published in English removed
+

Articles not on Africanand Asian nations
removed

+
Articles not on determinants of dropout

removed

(n=3827)

Duplicates removed

(n=43)

Figure 2. Flowchart of articles reviewed
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Table 1. Significant determinants of early school leaving

Factor Influence Study

Student-related

Advancement in age Positive Biddlecom et al. (2008); Farid-ul-Hasnain

& Krantz (2010); Flisher et al. (2010);

Siddhu (2011); Korinek & Punpuing

(2012); Yi et al. (2012); Sabates et al.

(2013); Smits & Huisman (2013);

Zuilkowski et al. (2016)

Negative Zhao & Glewwe (2010)

Pre-marital sex Positive Biddlecom et al. (2008)

Late school entry Positive No et al. (2012); Sabates et al. (2013);

No et al. (2016)

Absenteeism/irregular attendance Positive Flisher et al. (2010); Siddhu (2011);

Sabates et al. (2013); No et al. (2016)

Grade repetition Positive Sabates et al. (2013); No et al. (2016)

Poor academic performance Positive Ud Din et al. (2011); No et al. (2012);

Yi et al. (2012); Sabates et al. (2013);

No et al. (2016); Zuilkowski et al. (2016)

Exam failure Positive Ud Din et al. (2011); Mzuza, Yudong &

Kapute (2014); Wudu (2015);

Zuilkowski et al. (2016)

Substance use Positive Flisher et al. (2010)

Lack of better nourishment Positive Zhao & Glewwe (2010); Sabates et al.

(2013)

Not interested Positive Siddhu (2011); Ud Din et al. (2011);

Wudu (2015); No et al. (2016)

Early marriage Positive Farid-ul-Hasnain & Krantz (2010)

Not socialising with other students Positive No et al. (2012); No et al. (2016)

Lack of self-esteem Positive No et al. (2012); No et al. (2016)

Preschool or unofficial enrolment Positive No et al. (2016)

Pregnancy Positive Lloyd et al. (2009)

Truancy Positive Wudu (2015)

Disability/illness Positive Yi et al. (2012); Sabates et al. (2013);

Wudu (2015)

Recently finished primary education Positive Huisman & Smits (2015)

Family-related

Family is an immigrant household Positive Farid-ul-Hasnain & Krantz (2010);

Korinek & Punpuing (2012); Cemalcilar

& Goksen (2014)

Unawareness of importance of education Positive Ud Din et al. (2011); Banik & Neogi

(2015); Cemalcilar & Goksen (2014)

Family disputes Positive Wudu (2015)

Family member ill/disabled/elderly Positive Wudu (2015)

Father’s education Negative Biddlecom et al. (2008); Siddhu (2011);

Ud Din et al. (2011); Korinek &

Punpuing (2012); No et al. (2012);

Yi et al. (2012); Shahidul (2013); Smits

& Huisman (2013); Huisman & Smits

(2015); Zuilkowski et al. (2016)
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Table 1. (Continued)

Factor Influence Study

Mother’s education Negative Biddlecom et al. (2008); Lloyd et al.

(2009); Zhao & Glewwe (2010); Siddhu

(2011); Ud Din et al. (2011); No et al.

(2012); Shahidul (2013); Smits &

Huisman (2013); Cemalcilar & Goksen

(2014); Huisman & Smits (2015);

Zuilkowski et al. (2016)

Father’s employment status Negative Korinek & Punpuing (2012); Shahidul

(2013); Smits & Huisman (2013);

Cemalcilar & Goksen (2014);

Huisman & Smits (2015

Mother’s employment status Negative Sabates et al. (2013); Shahidul (2013)

Father’s age Positive Siddhu (2011)

Poverty Positive Biddlecom et al. (2008); Lloyd et al.

(2009); Farid-ul-Hasnain & Krantz

(2010); Flisher et al. (2010); Zhao &

Glewwe (2010); Siddhu (2011); Ud Din

et al. (2011); Korinek & Punpuing

(2012); Yi et al. (2012); Sabates et al.

(2013); Shahidul (2013); Smits &

Huisman (2013); Banik & Neogi (2015);

Huisman & Smits (2015); Wudu (2015);

Zuilkowski et al. (2016)

Mother had first child under age 18 Positive Smits & Huisman (2013);

Huisman & Smits (2015)

Single father Positive Biddlecom et al. (2008); Flisher et al.

(2010); Korinek & Punpuing (2012);

No et al. (2012); Smits & Huisman

(2013); Huisman & Smits (2015);

No et al. (2016)

Single mother Positive Flisher et al. (2010); No et al. (2012);

Sabates et al. (2013); Smits & Huisman

(2013); Huisman & Smits (2015);

No et al. (2016)

Not biological child Positive Smits & Huisman (2013); Huisman &

Smits (2015)

Number of siblings Positive Siddhu (2011); Korinek & Punpuing

(2012); Smits & Huisman (2013);

Yi et al. (2012); Huisman & Smits (2015)

Birth order Negative Smits & Huisman (2013); Huisman &

Smits (2015)

Household debt Negative Korinek & Punpuing (2012)

Extended household Positive Farid-ul-Hasnain & Krantz (2010)

Extended household with grand parents Negative Huisman & Smits (2015)

Lack of parental care Positive Yi et al. (2012)

Work

Domestic and agricultural work Positive Sabates et al. (2013); Banik & Neogi

(2015); Wudu (2015)
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Results

Presentation of quantitative, mixed and qualitative studies

In Table 1 below, the factors that were found to be significant are grouped into seven

main categories (family, environment, school, region of residence, work, culture,

Table 1. (Continued)

Factor Influence Study

Wage labour Positive Sabates et al. (2013); Cemalcilar & Goksen

(2014); Wudu (2015)

Culture

Gender/female Positive Siddhu (2011); Shahidul (2013); Smits &

Huisman (2013); Cemalcilar & Goksen

(2014); Huisman & Smits (2015)

Negative Flisher et al. (2010); Korinek & Punpuing

(2012); Sabates et al. (2013); Shahidul

(2013)

Religion/Muslim Positive Biddlecom et al. (2008); Siddhu (2011)

Ethnicity Positive Lloyd et al. (2009); No et al. (2012);

No et al. (2016)

School-related

Inadequate school facilities/quality Positive Zhao & Glewwe (2010); Cemalcilar &

Goksen (2014); Huisman & Smits (2015)

Unskilled teachers Positive No et al. (2012); Zhao & Glewwe (2010)

Unavailability of teachers Positive Zhao & Glewwe (2010); No et al. (2012);

Huisman & Smits (2015)

Conflict with teacher Positive Ud Din et al. (2011); Sabates et al. (2013)

Leisure boredom Positive Wegner et al. (2008)

Inadequate assistance to students Positive Ud Din et al. (2011); Sabates et al. (2013);

Cemalcilar & Goksen (2014)

School time not suitable Positive Banik & Neogi (2015)

Corporal punishment Positive Ud Din et al. (2011)

Government versus private school Positive Lloyd et al. (2009)

Environment

Bullying Positive Alika (2012)

Employed adults with white-collar jobs Negative Korinek & Punpuing (2012);

Huisman & Smits (2015)

Average men with higher education Negative Smits & Huisman (2013)

Distance to school Positive Zhao & Glewwe (2010); Siddhu (2011);

Wudu (2015)

Child dependency ratio Negative Sabates et al. (2013)

Less developed community Positive Lloyd et al. (2009)

Teacher resides in community Negative Lloyd et al. (2009)

National GDP per capita Negative Huisman & Smits (2015)

Region of residence: rural/urban

Rural Positive Biddlecom et al. (2008); Korinek &

Punpuing (2012); Smits & Huisman

(2013); Huisman & Smits (2015);

Wudu (2015)

Note: These factors are significant at p < .05, with most of them significant at p < .001.
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student), the influence (with the positive and negative notations indicating correla-

tional relationship) and the articles in which this was observed. This is done for the

quantitative and mixed studies. A positive notation denotes a positive relationship

with dropout, that is higher values of the variable are associated with higher dropout,

while a negative notation refers to an inverse relationship with dropout.

Supplementary tables are presented separately, as an online appendix (online only

—for access, see Supporting Information at the end of the paper). They are num-

bered as Table S1–S3 for quantitative studies, mixed studies and qualitative studies

respectively. In these tables, we include the general determinants (both significant

and non-significant) of early school leaving in Africa and Asia.

Importance of the significant factors relating to early school leaving

We note in Table 2 below, the relative importance of these factors with respect to

their possible association to early school leaving.

Analysis

Student

The age of students as a cause of dropout denotes that as children grow older or as

they go further in grade, they are more likely to drop out (Biddlecom et al., 2008;

Ampiah & Adu-Yeboah, 2009; Yi et al., 2012; Smits & Huisman, 2013; Huisman &

Smits, 2015; Zuilkowski et al., 2016) [Burkina Faso, Ghana, Malawi, Uganda,

Ghana, China, Algeria, Egypt, Morocco, Syria, Tunisia, Yemen, 30 developing coun-

tries (Bolivia, Colombia, Peru, Benin, Cameroon, Ghana, Guinea, Mali, Nigeria,

Senegal, Kenya, Rwanda, Uganda, Congo Brazzaville, Madagascar, Malawi,

Mozambique, Namibia, South Africa, Tanzania, Zambia, Algeria, Morocco, Syria,

Yemen, Bangladesh, India, Indonesia, Nepal, Philippines), Kenya]. Another effect of

age as observed in Manandhar and Sthapit (2012) in Nepal is when a student is ‘over

age’. Over age students are children older than their classmates of the official age for

the grade (Siddhu, 2011). Over age could come as a result of repetition, late school

entry, as well as quitting school for some years and returning later (Flisher et al.,

2010; No et al., 2016; Zuilkowski et al., 2016) (South Africa, Cambodia, Kenya).

Many school-aged children, as observed by No et al. (2012) in Cambodia, start

school late because their parents allow them to become old enough to be able to take

care of themselves. This means that they do not enrol in school at the official school

enrolment age but rather at ages older than the official age, when their parents think it

is safe for them to go to school. The negative effect from over age has been shown to

increase at higher grade levels (Sabates et al., 2013) (Bangladesh). Completely drop-

ping out of school for over age students may occur because of the influence of other

over age dropouts, and school disassociation owing to alienation from younger class-

mates (Flisher et al., 2010) (South Africa).

Underage (unofficial enrolment) is a strong causative factor of dropout (No et al.,

2016) (Cambodia). They explain that parents prefer to send their children to school

once they are 5 years old regardless of the official school enrolment age because they
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Table 2. Importance of the significant factors relating to early school leaving

Factors Conditions susceptible to arise

Advancement in age Feeling of alienation from a group of students (younger

students in this case), attachment to the wrong group of

students (for instance, other older students who also feel

detached from school or who may have dropped out from

school) (Flisher et al., 2010)

Social discomfort in being older than classmates (Siddhu,

2011)

Immigrant household Financial constraints from physical separation of children

from parents, limitations in accessing school facilities,

discrimination, cultural adaptation difficulties (Korinek

& Punpuing, 2012)

Difficulties adapting to foreign language (Cemalcilar &

Goksen, 2014)

Poverty Children pressurised to look for means to contribute to the

family income (Farid-ul-Hasnain & Krantz, 2010; Banik

& Neogi, 2015)

Males more likely to be pressurised to contribute to family

income (Flisher et al., 2010)

Under-nutrition, poor health (Siddhu, 2011)

Irregular school attendance from being sent home for fees

(Zuilkowski et al., 2016)

Risk of unwanted pregnancy for girls (Zuilkowski et al.,

2016)

Limitation of ability to purchase educational materials

(Zhao & Glewwe, 2010; Huisman & Smits, 2015; Wudu,

2015)

Early marriage Devote time to household work and childcare because of

social and cultural opinions (Flisher et al., 2010)

Single parent Financial difficulties (Flisher et al., 2010)

Being required to take up house work in replacement of

missing parent (Smits & Huisman, 2013)

Not open to better schooling opportunities and likely

obliged to do wage labour (No et al., 2012)

Spend time helping at home (No et al., 2016)

Rural residence Lack of schools labour market opportunities (Korinek &

Punpuing, 2012; Smits & Huisman, 2013)

Weak influence of modern values (Smits & Huisman,

2013)

Few adults with white-collar jobs Absence of future employment possibility guarantee

(Korinek & Punpuing, 2012)

Grade repetition Age-in-grade inappropriateness and over age alienation

(Sabates et al., 2013)

Reduction of parental investment on education (No et al.,

2016)

Late school entry Feeling of age-in-grade inappropriateness and over age

alienation (Sabates et al., 2013)

Develops less interest and preference for opportunity cost

of schooling (No et al., 2016)
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Table 2. (Continued)

Factors Conditions susceptible to arise

Preschool or unofficial enrolment Self-alienation from officially enrolled students (No et al.,

2016)

Parental unawareness of importance

of education

Determines whether children stay in school or not, unable

to provide academic support to children

Gender/female Social and cultural beliefs that females do not need

education, rather marriage (Siddhu, 2011; Sabates et al.,

2013; Smits & Huisman, 2013)

Face high social risk and limited job opportunities

(Cemalcilar & Goksen, 2014)

Number of siblings Decision on not educating some school-age children owing

to financial difficulties (Siddhu, 2011; Smits & Huisman,

2013)

Birth order Preference given to older born (Smits & Huisman, 2013)

Religion/Muslim More restrictions for females in public (Siddhu, 2011)

Poor academic performance Feeling deprived, discouraged, alienated from the system

of education (Yi et al., 2012)

Corporal punishment (Zuilkowski et al., 2016)

Reduces parental investment in education (No et al., 2012;

No et al., 2016)

Not interested Develop preference for wage labour (Sabates et al., 2013)

Less educated father Unable to provide assistance to children on school work

(Biddlecom et al., 2008; No et al., 2012; Huisman &

Smits, 2015)

Less educated mother Unable to provide assistance to children on school work

(Biddlecom et al., 2008; Zhao & Glewwe, 2010;

No et al., 2012; Cemalcilar & Goksen, 2014;

Huisman & Smits, 2015; Zuilkowski et al., 2016)

Disability/illness Probability of being excluded from the educational system

(Sabates et al., 2013)

Irregular attendance (Wudu, 2015)

Lack of better nourishment May jeopardise educational access and educational

attainment (Sabates et al., 2013)

Long distance to school Insecurity for girls (Siddhu, 2011)

Community places less value on education (Zhao &

Glewwe, 2010)

Inadequate school facilities/quality Reduces student learning (Zhao & Glewwe, 2010;

Cemalcilar & Goksen, 2014)

Unskilled teachers Impact less knowledge in students (Zhao & Glewwe,

2010)

Unavailability of teachers Reduces student learning (Zhao & Glewwe, 2010;

No et al., 2012)

High work load for teachers thereby reducing their quality

teaching (No et al., 2012)

Not socialising with other students Lack of motivation by finding schooling experience boring,

not enjoyable and not fear-free (No et al., 2012; No et al.,

2016)

Lack of self-esteem Low academic performance (No et al., 2012; No et al.,

2016)
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are more troublesome when they stay at home. With regards to irregular attendance

and absenteeism, the more students are absent from school the higher the odds of

leaving school (Flisher et al., 2010; Sabates et al., 2013; Tas, Bora, Selvitopu &

Demirkaya, 2013; No et al., 2016) (South Africa, Bangladesh, Turkey, Cambodia).

Several other reasons for absenting from school is due to lack of interest in schooling,

exam failure, early marriage, pregnancy, illness, truancy, pre-marital sex, lack of self-

esteem, not being sociable, poor academic performance, grade repetition and sub-

stance use (Biddlecom et al., 2008; Lloyd, Mete & Grant, 2009; Farid-ul-Hasnain &

Krantz, 2010; Yi et al., 2012; Sabates et al., 2013; Tas et al., 2013; Igboanusi, 2014;

Polat, 2014; Wudu, 2015; No et al., 2016; Zuilkowski et al., 2016) (Ghana, Burkina

Faso, Malawi, Uganda, Pakistan, Pakistan, China, Bangladesh, Turkey, Gambia,

Turkey, Ethiopia, Cambodia, Kenya).

Good student-to-student relationships help students stay in school. Sometimes this

relationship is not cultivated because of fear, insecurity, boredom and intimidation

(No et al., 2012; Abuya et al., 2013; Sahin et al., 2016) (Cambodia, Kenya, Tur-

key). In some cases, students do not willingly pull out but do so because of their

Table 2. (Continued)

Factors Conditions susceptible to arise

Ethnicity Speak local languages, thus have difficulties with official

language at school, poor academic performance

(No et al., 2012; No et al., 2016)

Absenteeism/irregular attendance Poor performance and achievement (Sabates et al., 2013;

No et al., 2016; Zuilkowski et al., 2016)

Domestic and agricultural work Irregular attendance (Banik & Neogi, 2015)

Unawareness of importance

of education

Parents prefer to send children to do wage labour, farm

and domestic work (Banik & Neogi, 2015)

Negatively affects investment on education (Cemalcilar &

Goksen, 2014)

School time not suitable Irregular attendance (Banik & Neogi, 2015)

Pre-marital sex Promise of marriage that could hasten school dropout,

unwanted pregnancy (Biddlecom et al., 2008)

Substance/drug use Psychopathology (Flisher et al., 2010)

Father’s employment status Children obliged to work and contribute to family income

(Cemalcilar & Goksen, 2014)

Truancy Less interested in schooling (Wudu, 2015)

Family member disabled/ill Obliged to get employment to cater for sick or disabled

parent (Yi et al., 2012)

Absenteeism to cater for ill family member (Wudu, 2015)

Exam failure Negative attitude towards school (Mzuza, Yudong &

Kapute, 2014; Wudu, 2015; Zuilkowski et al., 2016)

Leisure boredom

(no extracurricular sport

and leisure activities at school)

Perceive school as being a boring place (Wegner et al.,

2008)

Work Absenteeism (Sabates et al., 2013)

Inadequate assistance to students Poor academic performance (Yi et al., 2012; Sabates et al.,

2013; Cemalcilar & Goksen, 2014)

School absenteeism (Sabates et al., 2013)
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parents. For example, No et al. (2016) (Cambodia) explained that while high ranking

students continue to receive investment from their parents because of the prospect of

future economic benefits, poor performing students tend to be considered as non-

productive and will not obtain significant returns. Thus, their parents do not invest in

them. Disability is a disadvantage as children are linked to educational exclusion

because their guardians consider them as not having potential (Sabates et al., 2013)

(Bangladesh). School dropout is also frequent among students who just completed

primary school (Huisman & Smits, 2015) (30 developing countries). Once children

complete primary school some of them decide to leave at that stage and some are

withdrawn by their parents, probably with the notion that further learning is not

important.

Work

During the harvest season, children absent themselves because they have to join their

parents in the farms to harvest as well as to sell (Ampiah & Adu-Yeboah, 2009; Sarker

& Davey, 2009; Ananga, 2011; Abhisek & Soumendu, 2014; Wudu, 2015) (Ghana,

Bangladesh, Ghana, India, Ethiopia). They are also required to work at home some-

times (Mahlomaholo, 2012; Smits & Huisman, 2013; Abhisek & Soumendu, 2014;

Abuya et al., 2014; Banik & Neogi, 2015; Wudu, 2015; Sahin et al., 2016) (South

Africa, Algeria, Egypt, Morocco, Syria, Tunisia, Yemen, Kenya, India, Ethiopia,

Turkey). It is also common for students to be sent to do wage work to support the

family financially (Farid-ul-Hasnain & Krantz, 2010; Flisher et al., 2010; Abuya

et al., 2013; Mokibelo, 2014) (Pakistan, South Africa, Kenya, Botswana). Because

guardians need to bring up their own children, they sometimes send non-biological

children to do wage labour to reduce the financial burden (No et al., 2012) (Cambo-

dia).

Students also stay at home to take care of the sick, disabled or elderly family mem-

bers (Wudu, 2015) (Ethiopia). In some cases, the youths willingly leave school to join

the world of work because they have no interest in studying (Siddhu, 2011; Mahlom-

aholo, 2012; Tukundane et al., 2014) (India, South Africa, Uganda). Sabates et al.

(2013) note that students spend more time working rather than learning because their

parents are not educated and do not see the leverage in letting children learn more. In

this case, they do not receive parental assistance on school work. The pressure to do

housework is felt more by the girls (Farid-ul-Hasnain & Krantz, 2010; Manandhar &

Sthapit, 2012; Cemalcilar & Goks�en, 2014) (Pakistan, Nepal, Turkey).

Family

Shahidul (2013) demonstrated how parental participation in household decision

making affects their child’s schooling in Bangladesh. Proxies to participation are edu-

cation and income level. In other words, the parent with the highest level of educa-

tion and who earns more money has more of the bargaining power in decision

making. Differences lie at the level of the child’s gender, where preference is given to

the male child. Besides this preference, the effect is more prevalent among self-

employed parents than among parents who are in paid employment (Shahidul,
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2013). However, it was also shown that educated mothers show no preference and

consider the education of both genders very important (Shahidul, 2013; Cemalcilar

& Goken, 2014) (Bangladesh, Turkey).

Zhao and Glewwe (2010) in China find mother’s education significantly impacting

the children’s years of schooling positively. This finding is consistent with that of

Lloyd et al. (2009) in Pakistan. Nevertheless, in most studies, it was found that if the

father or the mother did at least have some primary or secondary education, all the

children were liable to stay in school, as the parents then better understand the impor-

tance of learning (Biddlecom et al., 2008; Siddhu, 2011; Korinek & Punpuing, 2012;

No et al., 2012; Yi et al., 2012; Smits & Huisman, 2013; Huisman & Smits, 2015;

Sahin et al., 2016; Zuilkowski et al., 2016) (Burkina Faso, Ghana, Malawi, Uganda,

India, Thailand, Cambodia, China, Algeria, Egypt, Morocco, Syria, Tunisia, Yemen,

30 developing countries, Turkey, Kenya).

In terms of occupation, children from agricultural households tend to leave school

more often, but if the father’s occupation is not in agriculture and especially if it is

upper non-farm (white collar), children tend to stay in school more often (Smits &

Huisman, 2013; Cemalcilar & Goken, 2014) (Algeria, Egypt, Morocco, Syria, Tuni-

sia, Yemen, Turkey). Similarly, as suggested in Korinek and Punpuing (2012) (Thai-

land) school attrition is significantly lower for children whose parents are employed in

entrepreneurial, clerical, managerial, sales, professional and service sectors as com-

pared with those with parents employed in agriculture.

Birth order and number of siblings also have significant impact on grade enrolment

(Siddhu, 2011; Korinek & Punpuing, 2012; Yi et al., 2012; Smits & Huisman, 2013;

Abuya et al., 2014; Huisman & Smits, 2015) (India, Thailand, China, Algeria,

Egypt, Morocco, Syria, Tunisia, Yemen, Kenya, 30 developing countries). In deci-

sions regarding entering school, preference is given to earlier born children, as shown

in the study by Smits and Huisman (2013) (Algeria, Egypt, Morocco, Syria, Tunisia,

Yemen). There are nonetheless other family factors such as single parent, non-biolo-

gical child, no parental care, aged father, parental migration, family dispute, presence

of extended family and when mothers gave birth too young, that facilitate dropout

(Biddlecom et al., 2008; Farid-ul-Hasnain & Krantz, 2010; Ananga, 2011; Siddhu,

2011; Korinek & Punpuing, 2012; No et al., 2012; Yi et al., 2012; Huisman & Smits,

2015; Wudu, 2015; No et al., 2016; Sahin et al., 2016; ) (Ghana, Burkina Faso,

Malawi, Uganda, Pakistan, Ghana, India, Thailand, Cambodia, China, 30 develop-

ing countries, Ethiopia, Cambodia, Turkey). Single-parent households or orphans

generally have fewer opportunities or chances to study than children with both par-

ents alive and present. This notion is similar for children living with parents who are

not their biological parents, as observed in Nepal by Manandhar and Sthapit (2012).

For non-biological children in Cambodia, their guardians in most cases have their

own children to send to school and to reduce the financial burden may decide to enrol

only their own children (No et al., 2012).

African and Asian countries have a higher rate of households with very low socioe-

conomic status as opposed to developed countries. For instance, in African and Asian

countries it is very common to live in a household without amenities like television,

electricity, running water, toilet facilities, computer, telephones, fridge and vehicle

(Farid-ul-Hasnain & Krantz, 2010; Flisher et al., 2010; Smits & Huisman, 2013)

Early school leaving in Africa and Asia 511

© 2018 British Educational Research Association



(Pakistan, South Africa, Algeria, Egypt, Morocco, Syria, Tunisia, Yemen), which

may add to a disadvantaged learning environment. Generally, parents may be willing

to send their children to school but cannot do so owing to the inability to pay school

fees, buy school materials or provide for children’s safety (Biddlecom et al., 2008;

Flisher et al., 2010; Zhao & Glewwe, 2010; Siddhu, 2011; Korinek & Punpuing,

2012; Yi et al., 2012; Sabates et al., 2013; Shahidul, 2013; Smits & Huisman, 2013;

Polat, 2014; Banik & Neogi, 2015; Huisman & Smits, 2015; Zuilkowski et al., 2016)

(Ghana, Burkina Faso, Malawi, Uganda, South Africa, China, India, Thailand,

China, Bangladesh, Bangladesh, Algeria, Egypt, Morocco, Syria, Tunisia, Yemen,

Turkey, 30 developing countries, Kenya).

Some parents lack awareness of the importance of education, leading them to with-

draw children from school (Ud Din et al., 2011; Cemalcilar & Goksen, 2014; Banik

& Neogi, 2015) (Pakistan, Turkey, India). The analysis of Banik and Neogi (2015) in

India showed that these parents consider education as a waste of money which may

make them go hungry. Dropout is also prevalent among immigrant households, as

observed in Pakistan, Thailand and Turkey (Farid-ul-Hasnain & Krantz, 2010; Kori-

nek & Punpuing, 2012; Cemalcilar & Goksen, 2014). According to them, difficulties

faced by migrants as a result of migration which hamper the children’s schooling

include difficulty in adapting to a different culture or ethnic background, absence of

citizenship rights, discrimination and marginalization, and foreign language commu-

nication difficulty.

Culture

Cultural restrictions on gender, which are more prevalent in rural areas, show a pref-

erence for boys’ education than girls ( Biddlecom et al., 2008; Ampiah & Adu-

Yeboah, 2009; Smits & Huisman, 2013; Abuya et al., 2014; Tukundane et al., 2014;

Sahin et al., 2016) (Ghana, Burkina Faso, Malawi, Uganda, Ghana, Algeria, Egypt,

Morocco, Syria, Tunisia, Yemen, Kenya, Uganda, Turkey). Since marriage is the

ultimate goal for girls in these societies, high education levels are not necessary, so

they are being kept close to home (Siddhu, 2011; Sahin et al., 2016) (India, Turkey).

In traditional families, marriage is arranged for the girls by the families. Children born

in such new homes with a traditional mother who was married off early are negatively

affected in the sense that they risk not going to school too. Boys are reckoned to take

care of their parents in old age and thus investment on boys is more inclined (Shahi-

dul, 2013; Smits & Huisman, 2013) (Bangladesh, Algeria, Egypt, Morocco, Syria,

Tunisia, Yemen).

Manandhar and Sthapit (2012) observed another form of gender bias in Nepal

where more boys are enrolled in private schools than government schools while girls

are rather enrolled in government schools. In a private school parents pay admission

and examination fees, while this is free in the government school, but the private

school is advantageous in that children get more individual care and attention

(Manandhar & Sthapit, 2012). The findings of Korinek and Punpuing (2012) in

Thailand revealed that girls are, however, more favoured than boys because they are

deemed reliable in providing greater and more certain returns. This is observed in

regions where factory production jobs are dominant.
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The problem of ethnicity lies at the level of languages, given that the different eth-

nic groups may have different local languages. For example, when children study in

their local language in the first few years, transitioning to further studies in schools in

which the official language is different from what they speak is cumbersome and they

tend to perform poorly (Sarker & Davey, 2009; No et al., 2012; Abhisek & Sou-

mendu, 2014; Igboanusi, 2014; No et al., 2016;) (Bangladesh, Cambodia, India,

Gambia, Cambodia). Being part of a disadvantaged minority as observed in Bangla-

desh and India is also a factor observed in terms of religion (Sarker & Davey, 2009;

Abhisek & Soumendu, 2014). In two of such studies carried out in Ghana, Burkina

Faso, Malawi, Uganda and India, the minority religion that was noted is Islam (Bid-

dlecom et al., 2008; Siddhu, 2011). Muslim children were seen to drop out more

than others and this is even more prevalent among girls.

School

Wegner et al. (2008) found leisure boredom as one of the quality weakness aspects of

schools that make students disconnect themselves to the point of departing in South

Africa. Students may feel bored because of lack of recreational, sports and leisure

activities for their prosocial development. Other school provisions such as inadequate

and low-quality facilities, less qualified teachers and unavailability of teachers deter

students from staying in school (Zhao & Glewwe, 2010; Chung & Mason, 2012;

Abhisek & Soumendu, 2014; Cemalcilar & Goken, 2014; Edwards et al., 2014; Huis-

man & Smits, 2015) (China, China, India, Turkey, Cambodia, 30 developing coun-

tries). In Cambodia, No et al. (2012) showed that trained teachers improve their

students’ experience and performances as a result of the better and effective methods

of teaching that they use. This notion is consistent with the conclusions in the study

by Zhao and Glewwe (2010) in China.

However, teaching performance is also affected by the shortage of teaching staff.

The few available teachers are usually required to teach in both the morning and

afternoon shifts, which leads to exhaustion. This tends to negatively affect the learn-

ing experiences and performance of students, and consequently increases the drop-

out risk (No et al., 2012) (Cambodia). Evidence from Pakistan, Kenya, Turkey and

Cambodia also suggests that school work assistance to students tends to enhance

their performance (Ud Din et al., 2011; Abuya et al., 2013; Cemalcilar & Goken,

2014; Edwards et al., 2014;). Students who receive feedback on school work from

their teachers performed well and stayed in school. In the analyses of Sabates et al.

(2013) and Abhisek and Soumendu (2014) in Bangladesh and India, respectively,

this implies that students may lose interest in school owing to the absence of inter-

action in teaching and learning. Corporal punishment too can initiate early school

leaving. Some students leave school for fear of the kind of punishment they are due

to receive (Ampiah & Adu-Yeboah, 2009; Makwinja-Morara, 2009; Tukundane

et al., 2014; Huisman & Smits, 2015) (Ghana, Botswana, Uganda, 30 developing

countries). In rural Pakistan, government schools have a higher dropout rate

because they are of lesser quality, as compared with private schools (Lloyd et al.,

2009).
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Environment

Huisman and Smits (2015) showed that dropout is less in communities where

there are more adults with higher education and white-collar jobs in 30 developing

countries. The result is consistent with that of Korinek and Punpuing (2012) in

Thailand, who confirmed that the odds of deserting school are relatively lower in

areas with a large proportion of adults employed in managerial, professional and

clerical positions, and a relatively smaller proportion engaged in agriculture. In

other words, the engagement of the larger population in agriculture in rural

regions provides no incentives for investment in children’s education given the

absence of future employment possibilities (Mahlomaholo, 2012; Edwards et al.,

2014; Mokibelo, 2014; Tukundane et al., 2014) (South Africa, Cambodia, Bots-

wana, Uganda). This boils down to the assertion by Lloyd et al. (2009) and

Chung and Mason (2012) in Pakistan and China, respectively, that development

in a community is a statistically significant and important factor in reducing the

odds of dropout.

Another aspect is bullying. Students facing the challenges of bullying from others

around them are at risk of deserting school. From studies in Nigeria, Alika (2012)

reported that the rate of dropout was high among students who were experiencing

bullying. According to his explanation, this could be as a result of anxiety, frustration,

depression and fear that emerged from bullying. Years of schooling is also reduced by

the distance between a child’s home and the school (Makwinja-Morara, 2009; Zhao

& Glewwe, 2010; Siddhu, 2011; Mahlomaholo, 2012; Manandhar & Sthapit, 2012;

Wudu, 2015) (Botswana, China, India, South Africa, Nepal, Ethiopia). That is, the

further the distance to school, the quicker a learner will leave school. This is more

pronounced for girls. In research carried out in India and Turkey by Siddhu (2011)

and Tas et al. (2013), respectively, results suggested that there is fear for girls’ safety

generally when they leave home for school. This situation is heightened where school

distances are greater.

Region of residence

The effect of this factor can be felt more by children living in the rural areas (Bid-

dlecom et al., 2008; Smits & Huisman, 2013; Wudu, 2015) (Burkina Faso, Ghana,

Malawi, Uganda, Algeria, Egypt, Morocco, Syria, Tunisia, Yemen, Ethiopia). In

Thailand, for example, the urban areas provide certain enrolment advantages such

as the household and community structural factors as compared with the rural

areas (Korinek & Punpuing, 2012). This includes differences in the wealth of

households, as well as the differences in the labour market structure. Agriculture

predominates in the rural economy and school attrition tends to be higher, as

observed by (Siddhu, 2011) in India. Coupled with the problem of school unavail-

ability, girls in the study of the 30 developing countries in Huisman and Smits

(2015) are less likely to attend school in rural areas in the absence of female teach-

ers. In other words, the presence of more female teachers reduces children’s proba-

bility to quit school.
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Differences between Africa and Asia

There are some differences between Africa and Asia in the determinants of dropout.

The first determinant of dropout that showed a difference in both the quantitative

and qualitative studies is migration. Migration was shown to be a problem mostly in

Asia and was significant in Pakistan, Thailand and Turkey (Farid-ul-Hasnain &

Krantz, 2010; Korinek & Punpuing, 2012; Cemalcilar & Goksen, 2014). Secondly,

ethnicity was another determinant of dropout that showed a difference. Ethnicity was

found to be a significant problem only in Pakistan and Cambodia (Lloyd et al., 2009;

No et al., 2012; No et al., 2016).

The school dropout paradigm

The preceding examination of school dropout provides a component of distinguish-

able characteristics stemming from individuals and surroundings, where early school

leaving altogether is the utmost. Dimensions can be identified that can be directly

manipulated to facilitate targeted intervention designs, as shown in Figure 3;

Lack of interest. In normal circumstances, the effects of having less interest in study-

ing is evident as we observe, for instance, from reasons such as truancy, drug use and

preference for wage labour. The need to disengage from school also develops because

of a lack of self-esteem, early marriage, poor academic performance, examination fail-

ure, relationships with opposite sex, age at school, unsociability and conflict at

school.

Absence of requirements. It is observed in the majority of the studies that lack of

financial means is a sure obstacle to school completion. In detail, this is brought

about mostly by limited household wealth. It is also as a result of deteriorated fam-

ily situations such as illness, disability, parental absence or divorce, migration,

death, non-biological household and increase in household members. Besides

financial resources, some poorer areas are reported to have no available schools for

students, inadequate school facilities and assistance or encouragement from school

and family. Additionally, the problem of underdeveloped communities poses

threats such as a lack of transportation, very long distance to school and inappro-

priate language of instruction and textbook content. For instance, textbooks’ con-

tents can be contextualised meaningfully only in the urban environment that has

Lack of
interest

Absence of
requirements

Work
Prevailing gender role

and ethnicity

School dropout

Figure 3. Framework for school dropout
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got the facilities and thus, it is not known to rural pupils. Examples of such facili-

ties include constructions and equipment like playground, supermarket, subway,

city centre, park, tower block and libraries common to mainly urban areas in the

community (Chung & Mason, 2012).

Work. Besides personal preference for wage labour, students engage themselves in

wage labour because of demands from the family, where they work to assist in finan-

cial supplies. The demand for labour is also due to farming and housework. These

activities keep students away from school, the contexts in which some studies men-

tion irregular attendance and seasonal withdrawal as consequences, and eventual

school dropout.

Prevailing gender role and ethnicity. On the one hand, there is the problem of some

parents not being inclined to send their daughter to school. On the other hand, gen-

der bias is a form of cultural restriction where girls are generally not supposed to go to

school, for other options such as housework and early marriage. Furthermore, the

existence of numerous ethnic groups can lead to disadvantageous segregation where

some groups become disadvantaged minorities as a consequence of their language or

religion. To that effect, most of their children drop out of school.

Conclusion and policy implications

Based on the systematic review of the literature, we can conclude that pull factors,

push factors and falling out factors determine early school leaving. These pull factors

include gender, religion, ethnicity, house work, wage labour, farming, region of resi-

dence, ill health, truancy, disability, pregnancy, marriage, age, no self-esteem, late

school entry, pre-marital sex, substance use, family-related factors and environmental

factors. The factors that push students away in these findings are inadequate school

facilities and quality, unavailable and unskilled teachers, student–teacher conflict,

inadequate student assistance, no leisure activities, unsuitable school time, corporal

punishment, exam failure, school distance, absenteeism, grade repetition, poor aca-

demic performance and unofficial enrolment. The falling out factors are lack of inter-

est, unawareness of importance of education and recently finished primary school.

The results suggest that the problem of dropout is multi-perspective (individual

and institutional) in both Asia and Africa, involving a variety of factors that require

targeting in order to encourage students to stay in school. The institutional perspec-

tive involves dropout determinants associated with the school, community and fam-

ily. This is in other words, the dimensions—absence of requirements, gender role and

ethnicity—previously discussed. There is a need to assess and regulate the financial

expenditure faced by households to educate primary, secondary and high school stu-

dents in areas where financial difficulties seem to be a major challenge. School provi-

sions should be carefully checked to ensure that they, at least, include the basic

necessities required for quality learning and skills development. These are provisions

like laboratories, libraries, classrooms, trained and sufficient teachers, and sporting as

well as leisure activities. It is also essential that schools are available and that students
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do not find it very difficult to commute to school or switch to another school based,

for instance, on the trajectory between their home and school.

This review shows some similarities with the main dropout factors found in a study

for developed countries (western world), carried out by De Witte et al. (2013). In the

latter study, results suggested that the school-related factors are similar to the ones iden-

tified in this study with the exception of age, which is not prevalent in the western

world. The problem of gender, though present in the developed nations, differs with

that in the less developed countries in that the effect in the latter nations is related more

to cultural beliefs that mostly disfavour girls. Family-wise, the factors that all the coun-

tries (i.e. both developed and less developed countries) have in common are socioeco-

nomic status, non-biological child, family crisis, single parent and unsupportive family.

The school factors found in both worlds include school quality, facilities, tea-

cher experience and support. Community factors such as peer influence, wage

labour and neighbourhood influence are also present in all regions. School drop-

out in Africa and Asia, however, is more influenced by community factors includ-

ing underdevelopment, distance to school, region of residence, religion and

ethnicity. The overall and significant determinants are problems on a seemingly

equal scale in both Africa and Asia partly owing to the existence of common

beliefs in both areas, the high population involvement in less professional activi-

ties like agriculture and the lagging behind of infrastructure and educational pro-

visions as compared with the developed world.
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