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Discussion proposals 
 

1. It is true that teachers change their instruction methods in response to results data from large-scale 
assessments, but both the nature and the extent of the reactivity strategies employed are much too 
variable across the teacher population for these tests to have reasonably certain outcomes in schools. 

 

2. The more detailed results data that teachers are returned, the more likely it is that they will employ 
practices that teach-to-the-test and that focus on simply improving LSA scores. This is neither 
educationally defensible nor in the best interest of the school system, so many kinds of data should 
remain secret. 

 

3. Teachers with good attitudes about large-scale assessment generally are much more likely to use the 
data and in particular use them to improve instruction and learning. This being the case, provincial 
ministries and school divisions should take more time and focus more attention on winning over 
educators to value how appropriate uses of these data can improve school outcomes. 

 

4. School-level work with LSA data tends to focus on teaching-to-the-test strategies whereas division-
level work tends to promote positive reactivity. Therefore, in the interest of using the data in the most 
effective ways, emphasis should be placed on division-level supports for schools and teachers. 

 

5. Pressure is a proven technique to increase attentiveness of teachers to LSA data, but it motivates 
indiscriminately. For this reason pressure should not be applied to teachers without the requisite level of 
support to guide their reactions to LSA in positive and effective directions. 

 

6. High-stakes exit exams are a large source of pressure on teachers and students as a result of their far-
reaching implications for university acceptance and scholarships. These tests are the most likely of all 
large-scale provincial assessments to engage teaching-to-the-test behaviours from teachers and as such 
are the least likely to improve teaching practices. 

 

7. There are no background factors that have a strong effect on teachers' use of LSA data. As a result, 
school divisions should offer analysis assistance to urban, rural, small, large, elementary and high schools 
with equal measure. All teachers should be permitted to learn from the data these tests provide and 
improve their teaching practices according. 


